| NTRODUCTI ON
As any buil ding adm ni strator who has new teachers in his/her building knows,
the State of Connecticut has devel oped a nationally recognized i nducti on program
for beginning teachers entitled the BEST Program This Begi nni ng Educat or
Support and Training Program as the label inplies, includes support but also
i ncl udes the assessnent of new staff. The programis cul m nated by eval uating
t he begi nning teacher's denonstration of nastery of the essential teaching
conpetencies related to content know edge, planning, instruction and assessnent.
Since 1999, the State assesses this mastery "through a discipline-specific
teaching portfolio submtted during the second year of teaching, in which the
begi nni ng teachers docunent a unit of instruction around inportant concepts or
goals. In their portfolios, teachers describe a series of |essons, analyze
student work, videotape two different teaching occasions, and reflect on their
students' learning and the quality of their teaching."
The portfolio is assessed in four categories: |Instructional Design
I nstructional |nplenmentation, Assessnent of Learning, and Anal yzi ng Teachi ng and
Learni ng. The assessnment of each portfolio consists of collecting and recording
data through note-taking, interpreting the patterns found in the evidence, and
evaluating the quality of the teaching docunented in the portfolio. The score
is based on the expert judgnent of a highly trained scorer or scorers, who refer
to benchmark performances and the professional standards (CCT) to nake their
j udgnent .
Begi nni ng teachers who do not neet the portfolio performance standard are
provided with additional individual feedback and a personal conference and have
the opportunity to submt another portfolio during their third year in the BEST
pr ogr am
In 2001, the State Departnent of Education distributed scoring rubrics to the
begi nni ng teachers before they began the portfolio process. This was done for
two reasons:

a. the teaching practices reflected in the rubrics represent many of the

dai ly expectations for essential teaching conpetencies related to content

know edge, pl anning, instruction and assessnent and are based on the CCT
b. the begi nning teacher should internalize these expectations and be

performng themdaily as routine and not just as preparation for the

portfolio assignnent.

Now that all districts as well as university Departnments of Education have
access to these rubrics, it has spotlighted additional problenms: The current
support personnel in the schools and at the district level are not all famliar
with the expectations therein. Mreover, if the standards truly represent the
dai ly expectations for essential teaching conpetencies for all teachers, then
all teachers should be aware of these high standards and be effective in

i mpl ementing themregularly. Likew se, faculty in teacher preparation
institutions need to focus on the content in the rubrics as well as the CCT in
their courses.

As a result, the authors feel that two new functions for the BEST program have
enmerged- to nmake these rubrics of excellent teaching:

a. t he foundati on upon which local districts establish their teacher
eval uation and pr of essi onal devel opnent plans and

b. an integral part of the curriculumin teacher preparation prograns
in state universities and col | eges.

In order to inprove both the initial training and the support teamfor the
begi nni ng teacher, the authors have conceptualized and have initiated steps in
two arenas: a school initiative within an el enentary school and the teacher
preparation programat Sacred Heart University.



